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The Negro epic is a story of three hundred years of
survival. Black inferiority being the basic theme of
oppression enhanced the plight of "persons of color” who
crossed three thousand miles of water to be put into
bondage.
The Wider Society, (White America), has and always
will advocate its ideal, which is white superiority. This
idea has perpetuated the caste system which blacks in
America have had to contend with in life on the plantation
and presently in the ghetto.
Black studies, which has only been instituted for about
five years has opened a new awareness in "understanding the
Black experience/condition and dealing successfully with
the barriers which stand in the way of Movement toward Black
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liberation. The traditional limits of education are no
longer sought. Critical assessment through research has
opened the door towards knowing where we have been, where
we are, and in which direction we are headed. This is the
Black Renaissance, a Great Awakening and a Rebirth in Learn¬
ing.
Let us look at the history of Black Studies in America.
"Black Studies has been traced as far back as the 18th-
century when black intellectuals became "preoccupied with
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what they named racial vindication.'" Before the Brown-
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Supreme Court decision of 1954 black schools and colleges
were left to develop their own programs. The NAACP was
very instrumental in introducing Negro history and literature
programs into the high schools and elementary schools.
"Negro History Week in the North produced a variety of pro¬
grams which directed attention to the role of the Negro
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in American life." Even with the advent of black studies
in earlier years the movement did not get underway until
the early 1960's. Sidney F. Watton, an early faculty leader
of the movement stated that ... "a purpose of the black
curriculum is to develop psychologically healthy human
beings. . . by ridefining the black man in his own terms in
a psychologically healthy framework so that the other human
beings-while, yellow, or red-are able to relate to a
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healthy, self-defined being."
Because the Black family has always had a strong achieve¬
ment orientation this motivation has served to thrust blacks
into penetrating the educational system and demanding the
relevancy and applicability of the course curriculum-to the
needs of black students. "According to the October, 1970,
Current Population Survey, threet-fourths of the blacks en¬
rolled in college come from homes in which the family heads
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had no college education. (Strengths of Black Families)
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TABLE I - (Footnote)
Educational level of Heads of Families of Students Enrolled















Total family heads 100 100 100 100
Less than high school 54 24 57 29
High school graduate 21 36 24 29
Some college 12 15 9 17
4 Yrs or more, of college 14 26 11 27
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No longer are Blacks striving to be just teachers. This
is no longer the prestigious job of a few years ago.
"Black people have come to view education as the major
6
source of their achievement as a people."
Assessment of the Past in Hope
of a Better Future
"Research like any other human activity never occurs
in a vacuum. The outcome of research can be used to en¬
hance human potential and to oppress human potential.
Research is often put to a variety of uses-dependent upon
the worldview or outlook of those
7
ments of production and force."
has served to: "1. Describe cond
programs needing change, 2. Assess the effectiveness of
8
alternative social change actions." With this knowledge,
research is dealing with those barriers which stand in the
way of movement toward Black liberation. Success of this






At this point notable leaders such as Booker T.
Washington, W. E. B. DuBois, and Carter G. Woodson must be
help in high esteem. Because of their success and contri¬
bution Black education, black awareness, awareness of self,
integrity, and identity are foremost in the thinking of the
Black population.
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In Madison, Wisconsin, the University of Wisconsin
upon the demands of the inner-city residents, conducted an
eight week Integrated Black History Institute, The com¬
munity felt that proper emphasis should be given to black
contributions in American history. The study is entitled
"Do Black Studies Make A Difference in Ghetto Children's
Achievement and Attutudes.^^ The results of this project were
favorc±)le. Achievement levels of the children's performance
increased significantly but according to the university,
attitudes did not change. This in my opinion was a bias on
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the part of the observer. If achievment increased signi¬
ficantly then attitudes changed. Not negatively but from
... ^
a positive point of view. ^iDemands in the colleges and
universities are being made by the black students to imple¬
ment black studies into the curriculum. "The black movement
at Fisk has many levels of involvement. All the students
basically support the black program. The goal of this
black program on the campus is simple: make this educational
institution speak to the needs of the black community; that
is structure the curriculum so that it educates and frees
a black mind to deal with the system."
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"SOCIO-CULTURAL SYSTEM" - (Footnote)
Taking the socio-cultural system under analysis with,
the implementation of black studies will this relationship
change or have changes all ready been effected. Change has
brought about the internalization of the black universities.
Arkansas A & M now the University of Arkansas is a good
example. Texas Southern University is in possible jeopardy
f being jjitexnalized by the University of Houston. Boun¬
daries, whether physical or otherwise are set up to limit
V
N the penetration of blacks.
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Blacks are their own change agents. In order to effect
change technical arrangements will have to be reconsidered
and the gaps in knowledge will have to be filled. Probably
a rearrangement of the Socio-cultural system including
school will have to be effected.
Positive Black Identity
The recurrent theme which Black Studies is aligned with
around is the instillment in blacks, the confidence that
their blackness is not shameful and that the contributions
9
of blacks in American history is rich indeed. Signs of po¬
sitive black identi^ can be seen all around - the afro-caif,
adaptation to African culture and dress, and the mighty
"Black Power" sign which is indicative of "The Are A People."
"Black people are experiencing individual and collective
change. Many of us can state that we were anti-Black,
brain-washed, or "colored in our perspective a few years
ago, while today we see ourselves as having become Afro-
Americans, Pan-Africanists, or simply Black persons.
Oppressive conditions remain a constant factor, in fact,
oppression is greater today than, say, in 1965; however, we
have been liberated, psychologically speaking, despite con¬
tinued oppression. In a sense we are less susceptible to
psychological and ideological domination by the enemy and
more receptive to thoughts, values and actions that have
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revolutionary implications." Joseph White wrote in a 1970
issue of Ebony that the self-awareness and self-confidence
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Blacks are experiencing is the Negro-to-Black conversion
experience.
It is the 'deniggerigation' of Blacks into a more well
defined person. The process of deniggerization involves
five stages. They are: 1. pre-encounter, 2. encounter
(discovery), 3. immersion-emersion, 4. internalization
and 5. commitment. I will briefly explain each stage.
Pre-encounter
"In pre-encounter, a person is programmed to view and
tl^ink of the world as being Non-Black, anti-Black, or the
opposite of Black. The person's world-view is dominated by
Euro-American determinants. The sociological, political,
cultural, and psychological conditions that result from this
world-view are the same for both lower-and middle-class
Black people. The white man is viewed as intellectually
10
superior and technically mystical."
Encounter
Encounter encompasses "jolting the person into at
least considering a different interpretation of the Black
condition. The person speaks the major words for the first
time "Black is beautiful. At this point guilt becomes a
tremendous factor. The middle class person feels guilty
for having 'left' the race; the owner class person feels
guilt for degrading his Blackness! At the same time the
person becomes increasingly angry as it is realized that
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he or she has been 'programmed or brain-washed all these




"In this period the person immerses himself in the
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world of Blackness. White culture becomes dehumanized
while Black is deified. The person accepts his black hair,
brown skin, his very being. Black literature is appreciated.
Many drop their American names and assign themselves African
n^es. The word 'Negro' becomes obsolete. The person becomes
an Afro-American, Black, Black American, or African, In
the immersion stage creativity is enhanced. Emersion is
the leveling off of emotion spirited by the immersion stage.
The individual gains awareness and is ready to progress to¬
ward the fourth stage.
Internalization
Internalization of blackness is the incorporation of
all of the previous experiences which would or should give
one inner security. Satisfaction with oneself is the end
result. Receptivity is enhanced.
Coinmitment
Commitment involves affirming oneslef to a plan. The
plan is to change his community. He is beyond rhetorical
speeches.
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with the procurement of a positive black identity
black students are no longer waiting for politicians to
juggle questions cibout black studies program. Risk and
its consequences are seen as being necessary to maiking
America aware that "We Are A People" with a rich heritage.
"THE WHITE FAMILY HAS ACHIEVED A HIGH DEGREE OF STABILITY
AND IS MAINTAINING THAT STABILITY. BY CONTRAST, THE FAI4ILY
STRUCTURE OP LOWER CLASS NEGROES IS HIGHLY UNSTABLE, AND
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IN MANY URBAN CENTERS IS APPROACHING COMPLETE BREAKDOV7N."
Tl^ese are just two sentences compiled in a most widely
discussed report called the Moyn i^an Report. It states
the consensus of beliefs held by White America, about Black
America.
Fortunately, research is breaking the shackles of mis¬
construed conceptions of the Negro family. Research is
therefore seeking out those positive aspects of the black
family which proves that the survival of Blacks in this
country has depended upon the family. Robert B. Hiil,
author of "Strengths of Black Families," has pointed out
those strengths.
On the plantation schools were non-existent for Blacks.
Parents relayed their family origins and other related in¬
formation by lip service. Schools that were built were of
poor quality structurally as well as educationally. As
generations pass history is lost and so blacks were left to
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the enabling hands of whites to relay their ebbings from
Africa. Blacks, I feel, realized this fact. Parents
motivated their children to 'learn all that could be obtained
and correct the wrongs of the existing society. W. E. B.
DuBois ^ated in his pilgrimage that education was the only
outlet of far 'freedom.' In 1915 Carter G. Woodson began
educating Blacks by writing the Journal of Negro History,
his famous book the Mis-ediication of the Negro, and a number
of books to be used in the black schools. Booker T. Washing¬
ton's contribution to the founding of Tuskegee Institute was
t
another expression of freedom through higher education.
Through research self-awareness and self-confidence
is restored and basis stereotypes which have plagued the
family are diminishing. Because of pride the black male
especially is able to function in the capacity he has been
deprived of since plantation days. His sexual prowess was
the only aspect of his manhood he could hold onto. With
black studies pointing out those aspects v/hich link blacks
together the idea of the housenigger and the fieldnigger
are gone. Blacks are a unified race and are no longer
tempted to split themselves into separate factions.
With the ethnocentric mechanisms of white society in
motion it is not hard to assess government involvement and
the university's attitude toward uplifting the black con¬
dition. Such cases as Brown vs Board of Education of Topeka,
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Kansas , Sweatt vs Texas, and Plessy vs Ferguson are prime
examples of those educational issues which had to be "hashed
out" in court.
Today universities are still reluctantly organizing
black studies courses and related activities to meet the
needs of black students. "Though the Black Studies thing
approaches differ, many educators have recognized the aca¬
demic validity of Afro-American studies and the failure of
most universities to deal adequately with the subject in
the past. The report of a faculty subcommittee exploring
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the possibility of creating an Afro-American curriculum at
Howard noted: "In the current period of rapid social change
and upheavol where the oppression of American blacks and
the consequences of that oppression are among the most
salient domestic events of our time, Howard has important
intellectual obligations. Unfortunately, Howard has tended
to be a microcasm of the larger society.''
Howard now has an Afro-American studies program which
leads to a B.A. Other universities are meeting student
and community demands. Nixon's New Federalism on other
hand, is now limiting the implementation of the black studies
courses in schools and universities. With the dispersion
of Federal funds to the state the only criterion which must
be met "by purposes determined by the Federal Governments^
be matters of high priority to the national governmentl^lv K
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Such items as piablic safety, environmental protection
and public transportaition are only three categories under
which expenditures would not be screened intensely. Note
that education and welfare are 'on the bottom of the totem
pole.' For black studies this newly implemented policy
stifles the growth of black students. Thus the process of
obtaining the education and skills needed to build and pro¬
tect the Black Community are also stifled. The whole con¬
cept of administration is "to control". Government control
is quite obviously being enforced to retard the process of
group C/O^esion among blacks. The question that blacks
should concern themselves with at this point is "Where Do
We Go From Here?"
As the situation presents itself at this time Nixon's New Federalism
has had serious effects on the Black community. Many public assistance
programs are being phased out or are generating on such a minimal bud¬
get that the organization loses its effectiveness. Black organizational
change agents must not accept this situation as the "National Condition"
or state of affairs. Attention and efforst must be focused on the
alleviation of the new federalism. Just the NAACP has been instrumental
as the forerunner of initiating change, it should continuously direct
its efforts toward the solidarity of the black community. The social
work profession must project itself to instituting those survival skills
on the clientele level which will enable the Black family to cope with
those limitations now presented as well as advocate for itself those
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necessary changes. The agency as advocate planner j:onsultant and
administrators must advocate with the consumers o£ social welfare services
and handle the resistance and conflicts that my result and persevere and
continue to work for change on behalf of the consumer in an oppressive
social service delivery system.
Revelation I
I get up in the morning and I look out the window and see sun coming
up in the East and I smile. I say,"Lord this is a beautiful day," This
is^ the rebirth of a new hour and a new me. The feeling doesn't last
for long for the pressures of the world plague my being and knows at me,
till I'm raw. People see me. They see flesh and bone. They see a black
face, but they don't see me. Yes, my friends, in such a highly techno¬
logical and "aware" society I am invisible. They don't see a need for
understanding. They don't see my heart. I'm in confinement. I can't
move. Flexibility and mobility are not in my stead. Chains surround
me. I'm engulfed by the sea of Life. The tears of my bondage flow
like the never fending Nile.
Hope smiles her good grace. Faith comes and kisses my face.
All of my tears are wiped away and hope shows me the light of a brighter
day. Together Faith and Itope lead me toward a distant light. I see
it, but I can't perceive the distance. Courage holds my hands. Love
governs my heart., I know I can reach it! I know I've got to reach it!
I began strolling and quickened my pace. Then I began running,
panting breathlessly, being pushed by Hope and Faith. I stop. Night
falls and I must rest.
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I get up in the morning and I look out the window and see the sun
ccming up in the East and I smile. I say, "Lord this is a beautiful day."
This is the rebirth of a new hour and a new me for truly I see the LIGHT.
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